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Abstract
This research study intends to identify, analyze, and interpret the effects of implementing roleplay and jigsaw, as strategies of cooperative learning, on students‟ hesitation in order to develop
oral performance in third and fifth graders. This was applied by teacher-researchers at Jose
Manuel Restrepo School which is part of the Bogota Bilingual Project. This research project used
a mixed approach method and action research to analyze data collected, using the following
instruments: tests, audio recordings, proforma and open-ended questionnaires. The findings of the
study reveal that the students‟ hesitation did not change; instead they hesitated in a different way.
At the beginning silent pauses were made because students were unfamiliar with the content, but
then the hesitations changed to filled pauses, which means that they needed to rehearse the words
but in general, students showed development in their oral performance.
Key words: cooperative learning, role-play, jigsaw, hesitation, oral performance.
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Resumen
Este estudio de investigación propone identificar, analizar e interpretar los efectos de la
aplicación del juego de roles y jigsaw como estrategias del aprendizaje cooperativo en hesitation
(duda oral) de los estudiantes para desarrollar la habilidad comunicativa, en estudiantes que
pertenecen al a quinto y tercer grado del colegio José Manuel Restrepo el cual hace parte del
Proyecto Bogotá Bilingüe. Para este propósito, los profesores-investigadores aplicaron estas
estrategias para superar la duda oral de los estudiantes, con el fin de desarrollar sus habilidades
comunicativas. De esta forma, este proyecto utilizó un método mixto de investigación y la acción
investigativa para analizar los siguientes instrumentos: test, grabación de audio, cuestionario de
pregunta abierta, observación (proforma). De acuerdo con los resultados de los instrumentos, fue
evidente que la duda oral de los estudiantes no cambió, en lugar de ello, los estudiantes hicieron
otro tipo de duda oral, ya que al principio ellos hicieron silent pauses (pausas silenciosas) porque
no estaban familiarizados con el contenido, y luego esta duda oral cambió a filled pauses (pausa
de relleno) lo cual significa que tienen que practicar las palabras, en general, los estudiantes
mostraron una mejoría en su desempeño oral.
Palabras claves: aprendizaje cooperativo, juego de roles, jigsaw, duda oral, habilidad
comunicativa.
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CHAPTER ONE
Introduction
This research project was carried out at Jose Manuel Restrepo School (J.M.R) by teacherresearchers of La Salle University with the intention of observing and analyzing the process of
English language teaching (ELT) in fifth and third grades. The objective with the observation
was to identify the weaknesses and strengths of the ELT process, taking into account the
strategies used by homeroom teachers of the school and the students‟ behaviors in class, to
contribute to the process of ELT.
It is important to mention that J.M.R school as well as Debora Arango School, Bosa Nova
School, Saludcoop Norte School, Cundinamarca Bilingual School, and Van Uden School are
integrated with the district in a project called “Bogota Bilingüe” promoted by the Colombian
Ministry of Education (MEN, acronym in Spanish), through the National Bilingual Program
(PNB, acronym in Spanish), in which Velez et al. (2006) stated that PNB: “promotes educational
policies to help not only the development of a native and indigenous language, but also to
promote the learning of foreign languages such as English” (p.5). In order to achieve the
previous purpose, it was necessary for the teacher-researchers to look at The Common European
Framework Reference (CEFR) which stated (2001) that: “provides a common basis for the
elaboration of language Syllabuses, curriculum guidelines, examinations, textbooks, etc.” (p.1).
Hence, the CEFR (2001) was a useful guide for developing the abilities that students might
develop along their learning process in English as a Foreign Language (EFL), as it is illustrated
in the Figure 1.
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Figure 1. Representation of the Common Reference Levels: global scale excerpt from the
first stage to determine the Students’ English language level in the second semester of 2011.
Proficient
User

C2

C1

Independent
User

B2

B1

Basic
User

A2

A1

Can understand with ease virtually everything heard or read. Can summarize information
from different spoken and written sources, reconstructing arguments and accounts in a
coherent presentation. Can express him/herself spontaneously, very fluently and precisely,
differentiating finer shades of meaning even in the most complex situations.
Can understand a wide range of demanding, longer texts, and recognize implicit meaning.
Can express him/her fluently and spontaneously without much obvious searching for
expressions. Can use language flexibly and effectively for social, academic and
professional purposes. Can produce clear, well-structured, detailed text on complex
subjects, showing controlled use of organizational patterns, connectors and cohesive
devices.
Can understand the main ideas of complex text on both concrete and abstract topics,
including technical discussions in his/her field of specialization. Can interact with a degree
of fluency and spontaneity that makes regular interaction with native speakers quite
possible without strain for either party. Can produce clear, detailed text on a wide range of
subjects and explain a viewpoint on a topical issue giving the advantages and
disadvantages of various options.
Can understand the main points of clear standard input on familiar matters regularly
encountered in work, school, leisure, etc. Can deal with most situations likely to arise
whilst travelling in an area where the language is spoken. Can produce simple connected
text on topics which are familiar or of personal interest. Can describe experiences and
events, dreams, hopes & ambitions and briefly give reasons and explanations for opinions
and plans.
Can understand sentences and frequently used expressions related to areas of most
immediate relevance (e.g. very basic personal and family information, shopping, local
geography, employment). Can communicate in simple and routine tasks requiring a simple
and direct exchange of information on familiar and routine matters. Can describe in simple
terms aspects of his/her background, immediate environment and matters in areas of
immediate need.
Can understand and use familiar everyday expressions and very basic phrases aimed at the
satisfaction of needs of a concrete type. Can introduce him/her and others and can ask and
answer questions about personal details such as where he/she lives, people he/she knows
and things he/she has. Can interact in a simple way provided the other person talks slowly
and clearly and is prepared to help.

This research intends to identify, analyze, and interpret the effects of implementing two of
the principles of Cooperative Learning (CL) stated by Clarke, Wideman, and Eadie (1990),
through role-play and jigsaw in three different groups of children who were in fifth and third
grade and were between 8-10 years old. It also analyzed English learners‟ oral performance by
overcoming hesitation, in one of the six public schools which are part of PNB. To sum up, this
study intended to involve the acquisition of EFL in the pedagogical field through role-play and
jigsaw strategies of cooperative learning to help students improve the communicative competence
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with their classmates. Thus, learners took an active role in the English class by being conscious
of their weaknesses in their oral performance by overcoming hesitation.
Justification
After the teacher-researchers had made observations in the third and fifth grades at J.M.R
school, it was evident that students worked individually and for that reason there was not
interaction in the foreign language among them. Moreover, taking into account the CEFR and
the teacher-researchers‟ observations, the students‟ English spoken language level expected was
not achieved. As a result, the implementation of CL strategies: role-play and jigsaw, was
necessary for students to increase the communicative time in lessons because according to
Richman (2000) the communicative process involved how students tried to understand the
thoughts and feelings of their classmates expressed to improve it, which was important
throughout the implementation of the role-play and jigsaw strategies in order to increase
interaction during students‟ oral performance. Also, it was essential in their process of learning
EFL and also to analyze and describe the effects of implementing these strategies on students‟
hesitation to develop their oral performance.
Therefore, it is important to know that according to the academic policy of the Jose
Manuel Restrepo School (2010) which stated: “Hacia el mejoramiento de la calidad de vida”
(improving the quality of life) (p. 2), promoting critical thinking in students to find different
possibilities to overcome problems that gives them the opportunity to improve their quality of
life. Indeed, the school is looking for new strategies in which students could perceive the
knowledge as an instrument to solve their own problems. So, this research project was important
for students at JMR School because with the implementation of role-play and jigsaw strategies, it
was expected for the effects of implementing those strategies to help students to develop oral
performance in order to communicate with other people in EFL, as was evidenced in the pre and
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post-test results as Figure 2 illustrated in Chapter 5. In addition, it was relevant to the JMR
school and to the community who worked there because this implementation could be a good
strategy to improve the students‟ problems about their oral performance and also it would inspire
the homeroom-teachers to undertake further research to deal with this issue, and others that could
emerge along their teaching process, it would then improve the quality education in the school.
Statement of the problem
Teacher-researchers started observing regular classes at J.M.R school in March 2011, in
which non-observational process was made. During this process, teacher-researchers identified
six problematic situations: i) students of third and fifth grades had always worked individually, ii)
students repeated mechanically English content, iii) students had difficulties in pronunciation, iv)
lack of students‟ vocabulary.
Figure 2. Representation of the problems identified during the initial stage of observations
in the first semester of 2012.
PROBLEMS IDENTIFIED DURING THE INITIAL STAGE OF OBSERVATION
14%

Students worked individually
36%

19%

Students repeated
mechanically english content
Lack of students' vocabulary
Students has difficulties in
pronunciation

31%

These problems illustrated above are going to be explained according to the percentages,
from the lowest to the highest one: with 14% teacher-researchers identified that students had
difficulties in pronunciation. At the beginning, to identify this previous issue each teacher-
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researcher wrote some observations based on Ruth Wajnryb‟s formats (See appendix N° 1) to
analyze them and to found differences or similarities among them, in which was found that
students had difficulties in pronunciation as it is illustrated in the following piece of reflection
taken from teacher-researcher‟s observation:
After this, it was evident that students had difficulties in pronunciation when the
homeroom- teacher made drilling exercises, students could not follow the flow of the exercises,
and also it was evident that students had not had enough vocabulary to achieve some specific
tasks such as: dialogues and fill in the gaps that homeroom-teachers asked students. Besides, to
make this issue evident, teacher-researchers applied a baseline in which was noticed this
difficulty and it is illustrated in the following example that shows a transcription administered in
March 2011 from Cambridge starters test (See appendix N°5). It revealed the number of students
who were able to answer two questions related to vocabulary: where is the monkey? (Answer: the
monkey was in the tree) and where is the fish? (Answer: the fish is in the water).
Audio Transcription from students’ answer in third grade
Date: 16th -08 - 11
T= where is the monkey?
St 1= tree
T= where is the fish?
St 2= ….mm profe no sé
T= where is the monkey?
St 3= …. Jum
T= where is the fish?
St 4= ….mm …
T=: where is the fish?

St 5=….

COOPERATION IN GROUP FOR SPEAKING OUT IN THE WORLD

20

On the other hand, with 31% it was found another problem that was students repeated
mechanically English content; this problem was identified by teacher-researchers through
observations in which was evident that students repeat all English words and content that teacher
taught to them but it was noted that actually they could not produce a real language use and this
caused that students could not develop their oral performance as the following transcription
shows:
Audio Transcription from the homeroom-teacher in third grade
Date: 01st -03 - 11
T= good morning
Ss= good morning teacherrrr
T= how are you?
Ss= fine thank you and you?
T= fine too. Mmm Hoy vamos aprender sobre los animales en inglés. Entonces, vamos a repetir las
siguientes palabras en inglés. (Homeroom-teacher showed students animals flashcards)
T= (Homeroom-teacher show a flashcard) repeat after me crocodile
Ss= crocordile (some students repeated the word)
T= Todos repitan después de mi crocodile
Ss= crocodile
T= (Homeroom-teacher showed a flashcard) repeat after me dog
Ss= doggg (some students repeated the word)
T= Todos repitan después de mi dog
Ss= dog

Continuing with the previous idea, this problem was one of the two problems teacherresearchers chose to be developed in the project because it had one of the most frequencies in the
teacher-researchers‟ reflections. The transcription showed that students repeated all the time but
the homeroom-teacher never gave them a real context to use the words that she taught, as a result,
students were not able to produce complete sentences in context, and besides it is important to
clarify that the model exposed in the example was the typical and traditional model used in all the
classes observed by teacher-researcher; this kind of teaching structure which kept off students to
have an active role in their learning process, and what it was expected from students was related
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to Bonwell and Eison (1991) who suggested “active learning is a process in which students
engage in -doing things and thinking about what they are doing- in the classroom” (p. 2).
Additionally, as it was previously mentioned, homeroom-teacher used traditional learning
model which did not allow students to analyze, transform and practice what they learnt in
classroom in order to develop their skills as a group work. This was another common problem
teacher-researchers found within classroom that students always worked individually with 35%
as it was noticed in Figure 2. This problem was identified in the teacher-researchers‟
observations and in the open-ended questionnaire made before CL strategies were implemented;
it was evident in some of students‟ answers, as it is shown in the following two figures.
Figure3. Photo excerpt from a sample of an open-ended questionnaire done in the first
stage, first semester of 2011.

Figure4. Another photo excerpt from another sample of an open-ended questionnaire done
in the first stage, first semester of 2011.
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In this way, teacher-researchers chose the problems with highest percentages: students
always worked individually and they repeated mechanically the content of the classroom in order
to analyze and identify an appropriate strategy to work on them.
Research question, general and specific objectives
In order to formulate the research question, general and specific objectives, teacherresearchers took into account the problems to look for strategies that helped the project in the
solution of it, the problems emerged from the triangulation of the observations that each teacherresearcher made and it showed that students of third and fifth grade had two main problems that
students worked individually and students repeated mechanically English content, for that reason
teacher-researchers formulated a question that included the possible solutions for each problem
and also teacher-researchers designed the general objectives with the intention of clarifying the
specific strategies used to achieve the main purpose of this project.
Research question
What are the effects of using jigsaw and role-play strategies on students‟ hesitation in
third and fifth graders at Jose Manuel Restrepo School?
General objective
To investigate the effects of using jigsaw and role-play strategies on students‟ hesitation
in third and fifth grades at Jose Manuel Restrepo School
Specific objectives
-To examine the effects of implementing role-play through the principle of purposeful talk
to develop oral performance.
-To examine the effects of implementing jigsaw strategy through the principle of positive
interdependence to develop students‟ responsibility and oral performance.
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- To explore how cooperative strategies help students to develop oral performance by
overcoming hesitation.
CHAPTER TWO
THEORETICAL FRAMEWORK
The current study mentions the following concepts: cooperative learning, hesitation, oral
performance, role-play, and jigsaw strategies which are going to be discussed throughout the
research project in order to have a clear understanding of the key elements that teacherresearchers developed at J.M.R school.
Cooperative Learning
CL can be understood as a set of strategies or activities in which students have the
opportunity to share and interact with their classmates. According to Kagan (1994) this set of
strategies has three constructive benefits for students that are: “(1) academic gains, especially for
minority and low achieving students; (2) improved race-relations among students in integrated
classrooms; and (3) improved social and affective development among all students” (p. 3:1).
These CL benefits allow the students to improve their social and academic relationships with
students from different backgrounds in order to increase the interaction within the classroom for
learning as a group. Also, McCafferty, Jacobs, and DaSilva (2006) stated that: “Cooperative
learning activities allow students opportunities to develop and practice such strategies for
learning and using language” (p. 25).
In addition, Kagan (1994) stated that CL: “promotes higher achievement than competitive
and individualistic learning structures across all age levels, subject areas, and almost all tasks.”
(p. 3:1). This means that CL aims for students to achieve a common goal instead of promoting
competitive and individualistic work because in CL all members of a group have to contribute
with the task.
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Furthermore, this concept has also been defined by Johnson & Johnson, and Smith (1991)
as: “the instructional use of small groups so that students work together to maximize their own
and each other‟s learning” (p. 130). This means that students are favored when they have the
opportunity to work in small cooperative groups, which helps them to share and improve their
own and their classmates‟ knowledge. Finally, this project was based on Clarke‟s principles
(1990) which are: “Students work in small heterogeneous groups, students work in positive
interdependence, also they are accountable both as individuals and as a group, students learn
through ample opportunity for purposeful talk, and students practice cooperative skills as they
study and explore the subject matter together” (p. 130, 131).
However, this project was only focused on two principles: i) students work in positive
interdependence, which was developed through jigsaw in which each student had an individual
responsibility to cooperate with the group which created a positive interdependence among
students; ii) students learn through ample opportunity for purposeful talk, which was developed
through role-play in which teacher-researchers gave students a specific assignment (characters,
environments, topic, etc.) to have a specific purpose in their performance, also teacherresearchers gave students opportunities to rehearse and reinforce their speech.
Cooperative Learning Strategies
Cooperative learning requires the interaction among students, the students‟ motivation in
order to develop a task as a group, and also an adequate environment in which to carry out the
activities that cooperative learning demands. For that reason, Robinson (1991) proposed the
following cooperative learning strategies, such as: role play, jigsaw, Teams-Games-Tournament
(TGT), Student Teams Achievement Divisions (STAD), Team Accelerated Instruction (TAI),
Cooperative Integrated Reading and Composition (CIRC), circles of learning or learning
together, cooperative controversy, group investigation, co-op and cooperative structures, groups
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of four. For this research project, it is important to emphasize on the strategies, role-play and
jigsaw because those strategies intend to develop the students‟ interaction, to share knowledge,
and to develop oral performance.
Role play
To start, Nilson (2003) argued that role playing “relies on make-believe scenarios in the
classroom, in order for students to learn experimentally by identifying with the roles they play
and observe” (p.147). According to this, role-play gives students the environment and provides
them the opportunity to develop their knowledge, as well as to identify a specific role by
contextualizing the content.
Additionally, Rogers (2008) claimed that “the role-plays are useful to understand the
complexity and diversity of the interactions between the student needs and teacher needs and
between their spontaneous and intrinsically motivation” (p.17). So, the role-plays become an
innovative tool for teachers that involve the comprehension of students‟ needs to understand the
student‟s motivation that implies role-plays.
Also, Guss (2005) argued that the role-play, as a teaching tool in early childhood, adds
value to the different ways in which students play the expectations of life of the society to which
they belong. Thus, students can create new expectations about the kind of society they want.
Although role-play is an important tool in children‟s education, it is necessary to understand that
it goes beyond pure class work. Rogers and Evans (2008) argued that role -play “allows students
to express themselves and helps them to develop mechanisms of cognitive development and thus
achieve better learning in school” (p. 5).
It is also important take into account that from an early age, children need to develop their
learning skills. Dobson (2004) stated that play “involves cognitive, imaginative, creative,
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emotional, and social aspects” (p.8). Besides this, children can express their impulse to explore,
to experiment and to understand the world around them.
Jigsaw
Aronson, Blaney, Stephan, Sikes, and Snapp (1978) stated that jigsaw strategy occurs
when: “each member of the group has unique information (helping to promote equal status) that
they must share with group mates in order for the group to achieve each common goal” (as cited
in McCafferty, Jacobs and DaSilva, 2006, p. 9). This strategy was relevant for this project to
develop students‟ individual responsibility in which one student from each jigsaw group has to
meet with the other students who were designated the same task, in order to compare and nourish
their information before they shared with the member of their own jigsaw group, and to rehearse
their presentations. Thus, each member of the jigsaw groups became an “expert” in their task to
increase the success of the performance.
In addition, Aronson (2007) stated “the jigsaw process encourages listening, engagement,
and empathy by giving each member of the group an essential part to play in the academic
activity” (p. 1). This means that each student has to be aware of their own active role and their
classmates‟ role, and also of their importance in jigsaw groups to accomplish the assignment.
Hesitation
Another concept in this project is hesitation, which is presented when students are
speaking but are not confident and have to wait some minutes to express their ideas. Also,
according to Corley and Stewart (2007) hesitations are hitches that occur during the preparation
of a speech. Along these lines, Levelt (1983) established seven types of hesitation which were: i)
silent pauses (long pauses, not articulatory or juncture pauses); ii) filled pauses (articulations that
take some conventionalized form); iii) lengthening (prolongation of one or more the syllables of a
word); iv) self-correction (a sequence of words which is to be understood as a substitution of an

COOPERATION IN GROUP FOR SPEAKING OUT IN THE WORLD

27

immediately preceding sequence); v) repeat-restart (repetition of a single word or sequence of
words); vi) false start (beginning of an utterance that is abandoned); and vii) lexical fillers
(various fixed expressions used as hesitation devices) (as cited in Rose. 2012, p. 6-7). In addition,
Bortfeld et al. (2001) and Merlo & Mansur (2004) argued that a silent pause appears when the
topic is unfamiliar for speakers (as cited in Corley & Stewart, 2007, p.2), which in terms of Bilá
and Dzambová (2008) affect the semantic aspects of communication.
Oral performance
The final construct presented in this project is oral performance; according to Chomsky
(1965) this term was defined as “the actual use of language in concrete situation” (as cited in
Brown, Malmkjær and Williams, 1996, p. 2). Also, Gregg (1990) argued that the learners can
develop their oral performance depending on the specific task or situation by using a specific
knowledge (as cited in Brown, Malmkjær and Williams, 1996, p. 5). Moreover, Britton (1970)
argued that “talk is an important tool for learning because students benefit both from their own
verbalization of ideas and from the contributions of others” (as cited in Kessler C. 1992, p. 36).
For example, in an activity that aims to develop the students' oral performance is not only
important what speakers want to express in their own words, but also consider how listeners
contribute to this development. Because as Lyon (1977) explained both speaking as listening of
statements on particular occasions are important to achieve a good oral performance using a
particular language. Also, Lyon (1977) defined performance as the production and understanding
of statements on particular occasions by using a particular language (as cited in Brown,
Malmkjær and Williams, 1996, p. 17).
LITERATURE REVIEW
CL is a helpful method that provides students with ample opportunities for interaction
with their classmates. Through cooperative learning strategies such as role-play and jigsaw,
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students are able to practice the language they have learned inside the classroom; this method of
cooperative learning has been used by many pedagogical researchers in different contexts and
with different target populations such as Gil (2004), Lourdunatha and Menon (2005), Rieger
(2003) and Su (2007), to improve their students‟ skills, to promote cooperation among them, to
increase motivation, and to overcome shyness.
In the present research project the effects of CL strategies on students was researched. It
was thought that the cooperative learning helps students to increase their interaction as a group
and consequently this interaction would help them to develop their oral performance. Hence, the
aim of the following literature reviews was to support the previous hypothesis which argued that:
cooperative work help students to improve their oral performance and overcome hesitation.
In a research conducted by Rieger (2003) at the University of British Columbia in
Vancouver, Canada, with the purpose of investigating disfluencies and hesitation strategies in
oral L2 tests, ten intermediate learners of German in L2 classes took three oral tests which
consisted of a conversation between them and their teacher. The conversations took place in the
teacher's office and lasted approximately from five to twelve minutes. Prior to the tests, the
students had to read and prepare a text so that they would be able to retell the story of the text and
answer questions related to it. The results of this study supported the hypothesis raised in this
investigation because Rieger found that there are two reasons for hesitation in students: firstly,
students usually forget the word and they take time to remember it; secondly, some students use
filler pauses to finally say the word.
Likewise Rieger‟s study found two cases in which students hesitated: firstly, the foreign
language created difficulties because students had to search for a German word, using codeswitching when they forgot details of the text they prepared. Secondly, the students with the best
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grades used German lexical fillers, repetitions of lexical items, and paraphrases of the teacher's
question or verbalization of their word search.
Similarly, Lourdunatha and Menon (2005) carried out an investigation at University
Technologic MARA applied the MUET (Malaysian University English Test) to find strategies to
improve speaking skills, using role-play as an interactive strategy which affects group interaction
and task performance. For this purpose, ten groups of students were introduced to and trained in
the use of selected interaction strategies. The main findings according to Lourhtunatha and
Menon (2005) were: i) there were many instances of effective use of some of the interaction
strategies, such as those for agreement, disagreement, and directing the interaction; ii) a limited
range of vocabulary or limited language proficiency of the students affected the effective use of
interaction strategies; iii) cooperative learning can be used to motivate limited language
proficiency students to contribute more to the general group interaction.
These previous studies provided support for the hypothesis that cooperative learning
strategies such role-play can be used in classrooms to increase the interaction among students
and develop oral performance.
Additionally, a study carried out by Su (2007) supported the hypothesis of how role-play
helps students to develop oral performance. This research was designed to explore how role-play
could increase Bei-Shi Junior High School students‟ interest in learning English, improving their
English speaking proficiency, and overcoming their shyness when speaking English on stage. To
do this, they were divided into groups according to their role-play dialogues used each week. Oral
tests were given to participants prior to and following the experiment, to compare their English
speaking proficiency and improvement. The results of the study showed that, overall, the
participants had positive attitudes because they were motivated by role-play to improve their
English speaking proficiency, and also overcame their shyness when speaking English on stage.
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Previous studies have shown the importance of cooperative learning as a strategy to
develop oral performance. Hence, the following study was conducted to see the effects of
Clarke‟s principles of cooperative learning on students working with their classmates. Gil (2004)
carried out an investigation at the Institute Mer System in Chocontá, Cundinamarca, with his 12
to 18-year-old students from a mixed class in which he found that learners had difficulties
working cooperatively. For that reason, he applied different CL strategies according to Clarke‟s
principles to identify the most useful principle to change the way they work as a team. At the
end of this experiment, the researcher concluded that his students could, first of all, to analyze, to
compare, to deduce, to infer, and to argue information as a team. Moreover, they could
concentrate on teammates‟ answers as well as on the group production instead of thinking
individually. This result supports the hypothesis that students need to work in groups especially
if they are learning a new language because cooperative work allows students to analyze, to
deduce and to infer easily the information they are learning.
Ultimately, in the previous findings related to cooperative learning, the results had
suggested to the teacher-researches that even though the students had limited language
proficiency in a foreign language, it was not an obstacle to develop the cooperative learning
strategies. Therefore, strategies as role-play and jigsaw activities were used in this research
project to increase the students‟ interaction, as well as to improve, and to strengthen the students‟
speaking skills in EFL. In some cases, it was evidenced that some students did not have positive
reactions to work as a group; but the consistent evolution and application of group work helped
them to improve their attitudes related to this set of strategies in order to significantly enhance
their English language speaking proficiency and also overcome their shyness.
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CHAPTER THREE
RESEARCH DESIGN
Approach
This project adopted a mixed method approach; for that reason it was important for
teacher-researches to identify the differences among these three approaches. To start, according
to Van Maanen (1989) “with qualitative researchers study things in their natural settings,
attempting to make sense of, or interpret, phenomena in terms of the meanings people bring to
them” (as cited in Merriam, 2009 , p. 13). Also, Denzin and Lincoln (2005) defined the
qualitative research as “a situated activity that locates the observer in the world” (as cited in
Merriam, 2009, p. 13). Furthermore, Robinson, Spratt and Walker (2004) suggested that the
“qualitative research process is generally inductive rather than deductive when researchers
generate theory from interpretation of the evidence‟ as well as it „seeks to understand and
interpret the meaning of situations or events from the perspectives of the people involved and as
understood by them” (p. 10). Indeed, Miller and Crabtree (1992) designed a qualitative research
process in an iterative way, which was used by teacher-researches to develop the qualitative data
collection and analysis (see Figure 5).
Figure 5. Representation of the iterative qualitative research process proposed by Miller
and Crabtree (1992) used to collect and analyze qualitative data.
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In contrast, Aliaga and Gunderson (2002) stated that quantitative research “is explaining
phenomena by collecting numerical data that are analyzed using mathematically based methods
(in particular statistics)” (as cited in Muijs, 2004, p.1). In addition, Creswell (1994) defined
quantitative study as “an enquiry into a social or human problem based on testing a theory
composed of variables, measured with numbers, in order to determine whether the predictive
generalizations of the theory hold true” (as cited in Spitzlinger, 2006, p.5) Whereas, Campbell
and Stanley (1963) argued that quantitative designs include experimental studies, quasiexperimental studies, and pre-test and post-test designs (as cited in Newman & Benz, 1998,
p.10).
Otherwise, Johnson and Christensen (2004) stated that mixed method “is the class of
research studies in which a researcher mixes or combines quantitative and qualitative research
approach and techniques in to a single research study” (p.430). Whereas, Tashakkori and Teddie
(1998) proposed that a mixed method incorporates multiple approaches in all stages of the study
and includes a transformation of the data, and their analysis through another approach. Also,
Greene, Caracelli, and Graham (1989) defined mixed method as “those that includes at least one
quantitative method (designed to collect numbers) and one qualitative method (designed to
collect words)” (as cited in Creswell & Plano, 2011, p. 2). Equally important, Johnson and
Christensen (2004) designed a table in which they established a comparison of Quantitative,
Mixed and Qualitative approaches to educational research which was used by teacher-researches
to identify and understand the similarities and differences among these three approaches (see
figure 6).
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Figure 6. Excerpt from a comparison of quantitative, mixed, and qualitative approaches to
educational research done by Johnson and Christensen (2004) used in the first stage of the
research.

However, this research study analyzed the effects of using jigsaw and role-play strategies
on students‟ hesitation by collecting and analyzing the quantitative data. In order to do that,
teacher-researchers used bar graphs to support the categories established on the qualitative data
analysis because it had a dominant status, which according to the typology of mixed designs
stated by Johnson and Christensen (2004) refers “to wether the qualitative and quantitavie parts
of the study have approximately equal emphasis (i.e.,equal status)” , this is reflected when an
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investigation into data interpretation or paradigm has more weight than another. In this research
project was evidenced that the dominant status of this project was qualitative in order to explain
the effects of role-play and jigsaw in the development of the students‟ oral performance and the
quantitative data was used to support the qualitative data using numbers and graphics.
Quantitative data analysis
According to Abeyasekera (2000) “Quantitative methods of data analysis can be of great
value to the researcher who is attempting to draw meaningful results from a large body of
qualitative data” (p.1), hence this research project used a mixed research that required using a
quantitative method to support qualitative data. Besides that and according to Abeyasekera
(2000), qualitative data could be analyzed through quantitative approaches or methods. In this
case this research project will use the quantitative approach that according to Creswell (2009)
consists in measure information through standardization and numerical procedures to test and
explain hypothesis.
Type of research
Actions research is the method adopted by the teacher-researchers which is defined by
Kemmis and McTaggert (2000) as a systematic process in which its principal objectives are:
first, to aid people who are having problematic situations, in this case related to oral performance
into the school, and second, to contribute with social science through the collaborative reflection
work of colleagues doing it in an acceptable ethical framework. Also, Cohen and Manion
(1985) pointed out that action research is the identification and the solution of problems in a
specific context, teacher-researchers can improve different situations within the educational
context in which they carried out the study. In that way, teacher-researchers applied action
research based on Kemmis and McTaggert (2000) to analyze systematically the information
gathered, to finally reflect upon the implementation of the strategies on students‟ hesitation.
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Procedure
To achieve the main objective of this research project teacher-researchers took into
account two strategies of cooperative learning that were: jigsaw and role-play which were
developed through two principles stated by Clarke with the purpose of analyzing the effects of
those strategies on students‟ hesitation. The development of this procedure was developed
through the four stages proposed by Kemmis and McTaggert (2000), as it is displayed in the
following figure.
Figure 7. Representation of the four Stages of the Action Research according to Kemmis
and McTaggert (2000) developed during the first semester of 2011 to the second semester of
2012.

First stage: Identification of the problem
In this stage the main goal was the identification of the research problem, which according to
Punch (2005) it was important to identify the problems that would benefit individuals being
studied, or those that would be meaningful for them besides the researchers (as cited in Creswell,
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2009, p. 88). In order to do that, teacher-researchers made observations during four months,
based on Wanjryb‟s formats in which it was found two main problems among the three courses:
i) was that students always worked individually, ii) students learnt mechanically. Also, teacherresearchers applied open-ended questionnaires to know the students‟ perception about
cooperative learning to prove that they worked individually. Then, they applied a test (baseline),
to place students‟ English speaking level.
Second stage: Design and implement action plan
In this stage teacher-researchers had to collect and organize multiple forms of data
according to the observation done in the previous stage, and then they designed an action plan,
which was defined by Craig (2009) as “a framework that is implemented to improve practice,
conditions, or the environment in general”. In order to do this action plan, the teacher-researches
applied lessons that included the same guidelines in which they designed lesson plans that
included role play and jigsaw strategies (See appendix N° 6 ,7) to overcome students‟ hesitation
in order to develop oral performance, each session that include these strategies was audio
recorded by teacher-researchers to have an evidence of the students‟ performance to analyze the
hesitation.
Third stage: Observe and monitor the action plan
In this stage teacher-researchers made proformas using the Margaret‟s format in which
they observed and wrote an issue or question to describe or to answer them taking into account
the lesson plan implemented each day, and then they reflected based on each issue or question
(See in appendix Nº4).
Fourth stage: Reflect
To reflect about the process and the effectiveness of the implementation of the
cooperative learning strategies the teacher-researchers compared the data collected from each
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instrument and made a triangulation in which the results were consolidated among them to obtain
categories based on the outcomes.
Pedagogical Intervention or proposal
The pedagogical intervention or the proposal in this research project consisted on classes
that included the strategies described before; for that reason the teacher-researchers agreed on
create the following common guidelines for each lesson plan:


Each lesson should include three stages (topic introduction, vocabulary practice, and the
role-play or jigsaw presentation).



Each strategy (role-play and jigsaw) should be developed based on one of the Clarke‟s
principle of cooperative learning, in that way: the role-plays through the principle of
purposeful talk, and the jigsaw activities through the principle of positive interdependence.



Each role play was going to be evaluated with the same rubric because teacher-researches
wanted to avoid their biases and assess students‟ oral performance at the same way.



All students were going to be organized in pairs to participate both in the role-play as in the
jigsaw activities. But, some couples were selected randomly to develop each activity which
allowed teacher-researches determine the development of the students‟ oral performance
(see figure 8).



Each activity developed as a group might have a specific setting designed by the teacherresearchers with some students decorating the classrooms, which should be used by
students for representing a simulated situation related to the specific topic that the teacherresearches had proposed for each lesson, in order to develop each strategy through the
principles explained in the first guideline. For instance, in a class where the topic was
customs the classroom was decorated with different pictures of customs to show reality and
incentive students to develop their oral performance (See appendix N°6, 7).
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Figure 8. Representation of a sample of one jigsaw activity done with third graders in the
second stage of the research in august, 2011.

Setting
The Jose Manuel Restrepo School is located in the Galan neighborhood, Puente Aranda; it
has preschool, elementary and high school education. The working day of the school is from
Monday to Friday in the mornings and afternoons. Additionally, JMR is one of the six schools in
Bogota where the “PBB” is being applied; it means that English is being incorporated gradually
in all subjects and in the same way students should finish their high school with B1 level of
English.
Therefore, JMR is implementing teaching and learning strategies taking into account the
Content and Language Integrated Learning (CLIL) which was defined by Dalton-Puffer (2007) as
“educational settings where a language other than the students‟ mother tongue is used as medium
of instruction” (p. 2), which is developed in the JMR School to improve English skills on
students. For this purpose, the homeroom-teachers and teacher-researchers created environments
in the whole school that included English posters and didactic material in the halls, stairs,
playgrounds, cafeterias, and classrooms; also homeroom-teachers and teacher-researchers taught
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English routines that included songs, greetings and expressions for daily communication in the
school to incorporate English gradually.
Participants
The target population in this research study was one third and two fifth graders which
were assigned by the coordinator of the school to the teacher-researches in the first semester of
practicum to develop their teaching process. The average of age in those courses was between 8
to 10 years old. In third grade there were 39 students and in each fifth grade class there were
about of 40 students, explained in the figure 9. In addition, those students were interested in
videos, colorful images, flashcards, songs, coloring draws, games, cutting and paste as tools to
learn dynamically, as it is shown in the figure 10 during an activity classroom.
Figure 9. Representation of the students’ age and number in each classroom. Developed in
the first semester of 2011 in the first stage.

Figure 10. Excerpt from a class in which teacher-researches observed the students’ interest
during the first stage of the project. Developed in the first semester of 2011.
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On the other hand, the schedule for English class in 302 and 504 was from 6.45am to
8.10am, and in 503 was from 8.30 to 10.30am every Tuesday. The seating arrangement in each
course was in a (See appendix N° 2). However, the time for each class was reduced to 40
minutes; due to this teacher-researchers had to wait some minutes for every student to arrive in
the classrooms to do the routine activities (the prayer and songs) because some of them lived near
to the school and they had to walk.
It was noticed that teacher-researchers were not able to teach every Tuesday because some
of these days were used by the school to do extra-activities such as: the English day, evaluations,
and holidays that were not expected and interfered with the current implementation that teacherresearchers did. However, teacher-researchers chose randomly 19 learners from both grades to
avoid bias.
Ethical concerns
When the intention of a project is to collect data from students, teacher-researchers
should be sure their own personal biases and opinions do not get in the way of their research and
that they give both sides fair consideration. Therefore, teacher-researches need to guarantee that
the students‟ information is reliable and valid. For that reason, teacher-researchers provided the
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students an informed consent letter (See appendix N°3) that allowed them to obtain the data that
the research requires, since as Israel and Hay (2006) stated that investigators need to avoid
misunderstandings that will relay on institutions, to do that researchers must guarantee the
protection of the participants and develop faith with them (as cited in Creswell, 2009, p.87).
Otherwise, Neuman (2000) pointed out that “fraudulent practices in research that involve
suppressing, falsifying, or inventing finding to meet a researcher‟s need are not accepted in
professional research and constitute scientific misconduct” (as cited in Creswell, 2009, p. 92).
Since this project was developed using action research, it was important for them to consider the
idea of Creswell (2009) who argued that the researcher may conduct pilot projects in order to
detect any exclusion or marginalization of the participants before the proposal is developed and
the study begun.
CHAPTER FOUR
Data Collection
Instruments
To collect data teachers-researchers used different quantitative and qualitative
instruments that allowed them to compare results from different sources to support
interpretations and conclusions. In this way, the qualitative instruments used were: proformas to
observe the jigsaw and role plays‟ implementation (during third stage of action research), openended questionnaires to explore the students‟ perception of cooperative learning (in the first
stage), and audio recordings to analyze and describe the students‟ hesitation (in the second
stage). The quantitative instruments were: pre-test (baseline) and post-test to measure the
students‟ speaking level before and after the implementation (See appendix N°5).
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Proformas
Proforma, according to Granados (2010) proforma is a tool for observation that allows the
researcher. In addition, she argued that the principal aim is “to organize key and specific
information, regarding class events, lesson objectives, and it keeps the reflection down to earth,
since it keeps in mind the research question” (p. 1) and also Burns (2003) stated that “proforma
allows the analysis and interpretation to become more focused” (p. 1); this tool was developed by
a group of teachers involved in a collaborative project. The proforma format used in this study
was adopted from Margaret Carew´s format (1994). (See appendix Nº4). Moreover, this data
collection instrument according to Sutton and Fox (1998) is an illustration of language which
could be used to generate procedures that entail time and cooperation. Also, the use of process
descriptions is illustrated in this data collection instrument which provided detailed information
of the tasks performed during the implementation period (see graph of action research in chapter
3), and showed the relevant data to determine the effects of the implementation process in the
students‟ oral performance.
Consequently, these instruments were used to reflect upon the implementation of jigsaw
and role-play strategies as part of a cyclic process described in action research method, showed in
the Figure 1., in which the teacher-researchers observed, reflected, and then worked based on
those reflections. At the end of this process teacher-researches found through proformas that the
interaction among students increased, students‟ attitudes towards role-play and group work
changed, and they developed their individual responsibility through the role-play (see in the data
analysis).
Open-ended Questionnaires
According to Johnson and Christensen (2004) open-ended questionnaires are also
called qualitative questionnaires whose aim to know and understand the participants´
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experiences, feelings and thoughts. Besides this, the Office for National Statistics (2010)
established that: “Open questions require the respondent to produce their own answers. In a
self-completion questionnaire respondents write in their own answers constrained only by the
space available. In an interview, the interviewer writes down the respondent‟s answer
verbatim.”(p. 48). Hence, to design an appropriate questionnaire, the Office for National
Statistics (2010) suggests that this data collection instrument has to encourage students to
answer the required information in a valid way to obtain accurate information from these
responses, to provide a logical structure to the questionnaire and to facilitate data entry and
processing through the use of coding. This project applied two open-ended questionnaires
(See appendix N°9); the first questionnaire was to explore students‟ perceptions about
cooperative learning before applying role-play and jigsaw strategies, and to confirm that
students did not work as a group. So, teacher-researchers found it was useful and appropriate
to change the homeroom-teachers working style inside the classroom by applying strategies
for working cooperatively a qualitative instrument, that according to Nunan (1992), is useful
to guarantee the reliability of the first and the second questionnaire was to explore students‟
perceptions about the implementation of the two cooperative learning strategies mentioned
above. According to the students‟ answers in the first open-ended questionnaires teacherresearchers found that before the implementation of the strategies mentioned previously
students worked individually, whereas in the second open-ended questionnaire they worked as
a group, perceiving more advantages such as: “help each other” (see in the data analysis of
the open-ended questionnaires).
Audio recordings
According to Burns (1999) audio recordings capture in detail interactions and literal
expression; whereas Bloor and Wood (2006) argued that “the audio recording may be used to
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record naturally occurring data such as professional meetings or perhaps for the researcher to
dictate his or her own field notes” (p. 16). Hence, this data collection instrument can be used to
obtain general observations and impression of the classroom, or to focus on specific issues as
cooperative work interactions. In this project audio recordings were relevant to collect
information about students‟ hesitation during their oral performance through role-plays in order
to count the number of times in which the nineteen participants chosen randomly hesitated and
saw their progress. When the teacher-researches transcribed and analyzed the audio recording, at
the beginning and during the implementation process, they found that students‟ hesitation
changed from silent pauses to filled pauses, which was a useful finding for the research (see in
chapter five).
Test (baseline)
Test is a quantitative tool that according to Johnson and Christensen (2004) is used to measure:
“attitudes, personality, self-perceptions, aptitude, and performance of research participants” (p.197).
According to Johnson and Christensen (2004), it is an instrument created by experts on the subject
who design the specific guidelines for the application of it. Thus, in this project a pre-test and post-test
called Starter taken from Cambridge University was applied as a baseline, which means that the tests
were used to assess the students‟ English speaking level. It consisted of two images (See appendix Nº
5), and the examiners asked the students about the pictures they observed with the intention of
evaluating each student‟s oral performance depending on their answers through description in the first
part of the test and through questions in the second part (See appendix N°5).
The test was divided into five parts which were: i) the examiner greeted and asked for the
students‟ name and age. Then, the student observed a picture of a big scene about animals, the
examiner asked the participant to point out some objects in the picture, and also asked questions as
„Where is the monkey?‟, „Where are the elephants?‟, ii) the examiner showed to the student some
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specific objects in the pictures, the student had to say the name of the objects and the examiner asked
the student to point out them in particular places on the picture. For example: „Put the shell under the
tree.‟ and so on, iii) the examiner asked the student to point out some objects on the picture and then to
answer and describe the objects.

For example: „What is this?”, “What color is it?‟ and etc., iv) the

examiner asked to the student some questions about the name of the objects and questions related to
the object. For example: „What is this?”, “Have you got a bike?” v) the examiner asked to the students
some questions about themselves such as: age, family information, likes/dislikes, etc. As soon as the
nineteen participants answered the pre and post-tests, the teacher-researchers found that the score of
their oral performance changed because they could use the vocabulary learned in the post-test and
change their hesitation from silent pauses to filled pauses (see this explanation in data analysis).
Triangulation
In this research project two kinds of triangulation were used, the first kind of triangulation
was across-methodological triangulation, in which teacher-researchers used two different kinds of
method to collect information: qualitative and quantitative in which quantitative results support
qualitative method and also it helps teacher-researchers to complement weaknesses of the data
with the strengths. Then each teacher-researcher analyzed and made the coding process
separately in order to compare the results and create the categories.
CHAPTER FIVE
DATA ANALYSIS
To analyze the data collected in this thesis project, teacher-researchers chose the grounded
approach to analyze the proformas, the open-ended questionnaires and the audio recording. The
grounded approach was used in this project because according to Glaser and Strauss (1967) this
method was defined as “the discovery of theory from data systematically obtained from social
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research” (p, 2). Also, Glaser (1978) argued that it is useful for understanding how the research
process was going on.
On the other hand, teacher-researches did a coding process, which according to Taylor
and Gibbs (2010) is the process in which teacher-researchers can combine the data collected
organized for themes, ideas and categories, and then they made comparison and analysis. Also,
those authors suggested that when teacher-researchers start coding they have to do that to create
codes that are some kind of summary of the text they were examining. To start, the teacherresearchers took into account the three types of coding process into the grounded approach
established by Corbin and Strauss (1998), they did open coding in which they generated concepts
from data, then they linked those concepts into conceptual families coding paradigm using axial
coding, and finally they established the relationships between those concepts to generate
categories and subcategories using selective coding (as cited in Johnson and Christensen, 2004).
During the open coding, the analytic concepts and codes that emerged from the account of
the common words, phrases or sentences that emerged from the proformas and open-ended
questionnaires at the end of the implementation of cooperative learning strategies.
Figure 11. Representation of the analytical concepts generated by the teacher-researches in
the qualitative data developed in the first semester of 2012.
ANALYTICAL CONCEPTS
*Work as group is cool and better

CODE

NUMBER OF TIMES EACH
KEY CONCEPT APPEARED

WGCB

14 times

LMM

14 times

HO

13 times

*Feel better to answer question in English.

AQE

16 times

*To practice by talking with another classmate.

PTAC

7 times

ND

19 times

*To learn much more
*Help each other

*Not disadvantage working in group.
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Moreover, the second stage of the coding process was the axial coding, which according to
Corbin and Strauss (1998) is used for researches to relate the previous analytical concepts and
then to establish relationship among them, and then generate the categories in the selective
coding. The selective coding was the third stage in data analysis, which was done to generate
categories that emerged from the groups of concepts. Hence, the teacher-researchers analyzed
the data collected from each instrument used during the investigation: the audio recordings, the
open-ended questionnaires (in its two parts), and the proformas, which were used to identify the
common aspects among the data. For instance, the common answers in the open-ended
questionnaires, the times that each kind of hesitation appeared, and the common observation
about effectiveness of role-play and strategies in the students‟ oral performance. After that, the
teacher-researches made a triangulation in order to create the categories that are displayed in the
figure 12.
Figure 12. Representation of the categories and subcategories generated during the
quantitative and qualitative data analysis in the first semester of 2011.

Categories

Effects of role-play and
jigsaw strategies

Increase of interaction
among students
Attitudes toward group work

Subcategories

Development of individual
responsibility.

Changes in hesitation

Development of oral
performance

Changes in hesitation
and attitudes toward
role-play
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Data analysis of the pre and post tests

In order to assess the students‟ oral performance, the teacher-researches applied the test of
Cambridge University using a rubric adapted for them (See appendix Nº6), which provided a
grading criteria for the following four important elements: comprehension, vocabulary, the use of
complete sentences, cohesion, and coherence. Each element was graded on the scale from one to
four, where one was the lowest grade and four the highest one. In both stages, the test was
related to the objectives of this project because teacher-researches could identify the effectiveness
of the role-play and jigsaw strategies through the two Clarke‟s principles in order to develop
students‟ oral performance. In order to identify such effectiveness teacher-researches established
a comparison of the pre and post-test results, which are displayed in Figure 13.
Figure 13. Representation of the comparison of the pre and post-tests results done in the
first and fourth stage of the project.
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In the bar graph above, it was evident that after finishing the first baseline applied before
the implementation of jigsaw and role-plays‟ students had lower scores (See appendix N°11) in
comparison with the post test (See the appendix N°12). For that reason, teacher-researchers
decided to apply the strategies previously mentioned in which students had higher scores and
according to the results, the strategies applied help the students to develop their English oral
performance.
Data analysis from the audio recordings
The data gathered from audio recordings that teacher-researchers made during the process
of cooperative learning strategies‟ implementation included role-play and jigsaw as strategies of
cooperative learning to develop students‟ oral performance; to analyze the audio recordings, the
teacher-researchers divided the lessons into two groups: the first set of activities in which learners
were experimenting the strategies as it is showed in the Figure14 and the second set of activities
in which learners had experimented previously the strategies as it is showed in the figure15
Figure 14. Excerpt from a lesson in which students were experimenting a role-play with the
teacher-researches’ explanation and intervention. Developed in September, 2011 during the
second stage.
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Figure 15. Excerpt from a lesson in which students had experimented a role-play with
teacher-researches’ explanation and intervention. Developed in March, 2012 during the
fourth stage.

Besides that, teacher-researchers recorded each lesson to analyze the types of hesitation that
students made. In order to do that, each recording was transcribed (See appendix N° 11, 12),
organized, and analyzed taking into account the hesitation per student, adopting categories
developed by Levelt (1983), which were explained in the theoretical framework. The results are
shown in the Figure 16.
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Figure 16. Representation of the kinds of students’ hesitation made at the beginning of the
implementation process in one role-play developed during the second stage,

Initial cooperative learning activities

# of students

Kinds of hesitation at the begining of the implementation of
cooperative learning strategies
19
18
17
16
15
14
13
12
11
10
9
8
7
6
5
4
3
2
1
0

10

1

1

1

2

2

2

Kinds of hesitation
In addition, the bar graph above shows the kinds of hesitation that students made during the
initial stage of the implementation process, which consisted in one role play activity developed
with the principle of purposeful talk, and one jigsaw activity that was developed through the
principle of positive interdependence. The most common hesitation was silent pauses in which
10 out of nineteen students made this kind of hesitation during the activities, it demonstrated the
Bortfeld et al. (2001) and Merlo & Mansur‟s (2004) point when they argued that Silent pauses
appears when speakers do pauses in their speech because the topic of the task is unfamiliar for
them which, in terms of Bilá and Dzambová (2008,) affect the semantic aspects of
communication, and due to this they have to use expressions such us "um" and "uh" during the
planning process that explained Corley and Stewart (2007).
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Figure 17. Representation of the kinds of students’ hesitation did after the implementation
process in one role-play developed during the second stage,
Final cooperative learning activities
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3
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1

1

1

1

Kinds of hesitation

The bar graph above shows the kind of hesitation that students made during the final stage
of the implementation, in which two activities were applied in the same way as in the initial stage
of the implementation: one role play activity using the principle of purposeful talk and one jigsaw
activity using the principle of positive interdependence. According to the bar graph, it was
revealed that eleven out of nineteen students did filled pauses, which according to Levelt (1983)
appears “when speakers do pauses in the speech but they fill it with those expressions, prolonging
the syllables, or repeating the last words because they do a planning process, which gives them
any time to think how to complete the idea” (p3). Hence, the possible factors in this final set of
activities showed that for some students who did this kind of hesitation was because they had the
opportunity to rehearse and interact among them. Therefore, these two factors gave them
opportunity to plan what they were going to say; however, at the moment to develop their speech,
some of them took some seconds (from 2 to 5) to remember the missing word easier than they
had developed before the implementation of those strategies (See appendix N°7).
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Data analysis from proformas
The aim of this instrument was to observe and analyze how the strategies of cooperative
learning that teacher-researchers applied helped the teacher researchers to answer the question:
What are the effects of using jigsaw and role-play strategies on students‟ hesitation in third and
fifth graders at Jose Manuel Restrepo School. The following results were obtained from
proformas that three teacher-researchers made during the process of implementing cooperative
strategies in third and fifth grades (See appendix Nº3).
Increase of interaction among students
After comparing the proformas that each one of teacher-researchers made with third and
fifth grades, some similarities were found: i) it was observed that the changes inside the
classroom had an explicit impact on the role play (the classroom decoration and the costumes)
prepared the students to be in the mood for the role play in English (see figure 18); ii) it was
observed that students used the vocabulary learned in class to interact with their classmates (see
figure 19); iii) it was observed, according to some students‟ answers that some of them felt
disturbed by the group work (see figure 20).
Figure 18. Excerpt from a role-play done in the second stage in which students were
prepared to be in mood for developing the activity.
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Figure 19. Excerpt from a lesson in which students used the vocabulary learned in class to
interact with their classmates. Developed in the first stage, April, 2011.

Figure 20. Excerpt from an open-ended questionnaire applied in the first stage of the
project in which one student showed that he disturbed working as a group.

Also, these results revealed that students could remember and apply words or phrases more
easily when they were immersed in a meaningful environment that allowed them to do it. Also,
according to these results, students used the vocabulary or language that the teacher-researchers
taught in class if they had a purpose for it, and finally some students were disturbed during the
group work, which suggested that they perceived group work as a playful activity.
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Changes in hesitation and attitudes towards role-play
The following results were found after teacher-researchers made a comparison of theirs
proformas: i) students took advantage of the rehearsal time that teacher-researchers provided
them during classes, ii) students‟ hesitation changed from silent pause to filled pause, iii)
students did not take role play seriously at the beginning of the implementation as Figure 21
illustrated. However, towards the end of the implementation the students found role play to be a
meaningful and useful activity because they took advantage of the opportunities that teacherresearcher provided them to ask questions about pronunciation and also rehearse with their
classmates.
Figure 21. Excerpt from an observation done in the first stage of the project in which the
teacher-researches noticed that some students took role-play as a playful activity.

Also, the kind of hesitation changed; during the first role-play activity students remained in
silence when they forgot the word or the phrase; but in the second role-play activity some of them
paused from 5 to 10 seconds, depends on the complexity of the task, but finally they said the
missing word or phrase to complete the speech and achieve the goal of the role-play.
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Attitudes towards group work
The teacher-researchers made proformas about the jigsaw and role-play activities
developed for students in third and fifth grades (See appendix Nº3). In the third activity the
proformas were focused on oral performance, specifically hesitation, and the following
similarities were noticed: i) students had positive reactions to the activities proposed by the
teacher-researchers; ii) students were helped by their teacher-researchers to perform the role-play
activities; iii) during the role-plays, students had minimal mistakes and hesitation in their
presentations. As a consequence, even though students hesitated when they forgot some words or
mispronounced some words, hesitations were minimal.
To conclude, students‟ role-plays and jigsaws‟ performances were satisfactory because
they obtained help from their pre-service teachers and of course because they had positive
reactions which allowed them to understand and perform successful role play exercises.
Students‟ attitude towards group work was different in this case students showed that they
preferred to interact with their classmates and worked as a group to perform the role play instead
of interrupting the class.
Development of Individual responsibility
According to the comparison of proformas related to jigsaw activities it was noticed that
there were the following similarities between the groups in the 3rd and 5th grades: i) at the
beginning some students had to take the initiative to start the activity ii) as a group, students had
a common responsibility to carry out the role play activity. In those activities, at the beginning,
students had individual responsibilities, so they had to make important decisions such as: take
notes, pay attention to the teacher-researchers‟ explanations, understand, and reflect in order to
do and continue with the exercise. Consequently, if the first responsibility was well carried out,
the responsibility as a group would work. Due to this work, they had different feelings about
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working with different classmates, but they understood and realized the importance of having an
active role in a group.
To sum up, students took advantage of the resources that teacher-researcher provided
them such as: opportunities for asking questions, and the environments teacher-researchers
created to perform the jigsaw and role play activities; but also, the students‟ positive perceptions
and attitudes helped them to appreciate the individual or group responsibilities for working as a
group. As a result of that, the role play activities were done and developed in a satisfactory way
and students had a meaningful development in their oral performance specifically in terms of
hesitation.
Data analysis of the open-ended questionnaires
The open-ended questionnaire was answered by 19 learners from 3rd and 5th grades. It
was divided into two parts. At the beginning, in part 1, the purpose was to analyze the students‟
perceptions about cooperative learning before implementing the strategy of role play and jigsaw
activities and then to see what the students‟ regular activities were in the English class with their
homeroom teacher. Then, the same questionnaire was applied to the same students at a later date
in order to see how students‟ perceptions had changed after teacher-researchers had developed
the role play strategy and jigsaw activities. The original open-ended questionnaire was in
Spanish because it is their native language to ensure that the participants fully understood it (See
appendix Nº 7).
Question 1: In English class do you work individually or in a group?
The results of the first questionnaire showed that nine out of 19 students answered that
they worked individually in their English classes, and nine out of 19 answered that they worked
as a group, and one student answered that he/she worked both individually and as a group. The
result of the second questionnaire revealed that 19 out of 19 students answered that they worked
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in group in their English classes, as student A said: “we usually work in pairs, but also in
groups”. According to these results it seems that after teacher-researchers applied the role-play
strategy and jigsaw activities, students‟ perceptions changed and it seems that students worked as
a group rather than individually.
Question 2: What do you think about working as a group?
The results of the first questionnaire showed that 12 out of 19 students answered that
working as a group is cool and it is better than working individually, as student B said: “that is
cool it is better than individual and I learn much more.” The result of the second questionnaire
revealed that 14 out of 19 students answered that work as a group is useful, as student D said: “I
think it is useful because I learned so much.” According to these results, it seems that students‟
perceptions changed about the purpose of cooperative work. At the beginning, it was shown that
they perceived it as a playful activity instead of an interactive activity with the goal of practicing
the language learned, but then it seems that their perceptions changed and students saw
cooperative work as a helpful strategy to develop their oral performance due to the interaction
that occurred in the role-play and jigsaw activities.
Question 3: Would you like to work as a group in English classes?
The results of the first questionnaire showed that 15 out of 19 students answered that they
preferred to work as a group, as student D said: “Yes, I would like to work as a group in my
English classes.” The results of the second questionnaire revealed that 19 out of 19 students
answered that they liked to work as a group, as student E said: “It is nice. We are working in
group in many activities.” According to these results, students preferred to work as a group also
during the implementation of cooperative learning strategies. Thus it those students were willing
to have jigsaw and role-play as a cooperative work strategy to learn in their English classes.
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Question 4: What are the advantages of working as a group?
The results of the first questionnaire showed that eight out of 19 students answered that they
could help each other working as a group, as student C said: “That we help each other with
workshop tasks.” However, the results of the second questionnaire showed that 13 out of 19
students answered that they learned a lot working as a group, as student R said: “Because if you
do not know something another person can help you.” According to these results it seems that
students‟ perceptions of the advantages of working as a group before the implementation of
cooperative learning strategies were that it is to help other classmates. However, during the
implementation students‟ perceptions changed because that while they knew that group work was
good to help others, the cooperative activities that they did.
Question 5: What disadvantages do you think cooperative work has?
The results of the first questionnaire revealed that 10 out of 19 students answered that
they had to wait for others to finish the work, and that they got distracted as disadvantages of
cooperative work, student I said: “When one student works and the other not do anything”. In
contrast, the results of the second questionnaire showed that 19 out of 19 students did not
perceive any disadvantages when they worked as a group, as student C said: “There is not any
disadvantage when I work as a group.” According to these results it seems that students‟
perceptions changed, because before the implementation of cooperative learning strategies,
students answered that they got distracted and that they had to wait for others to finish the work,
but during the implementation it was perceived that the majority of them did not perceive any
disadvantages and that they preferred to work as a group during their English classes.
Question 6: Do you feel able to answer any question in English that your teacher asks?
The results of the first questionnaire showed that five out of 19 participants said that they
were able to answer questions in English, as student D said: “Yes because I learn faster and
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more”. The results of the second questionnaire showed that 16 out of 19 participants said that
they were able to answer questions in English, as student C said “Yes, of course”. According to
these results, it seems that after applying cooperative learning activities, most of the students felt
that they were able to understand and answer English questions. This was important for the
research project because this project was related to communicative skills specifically in oral
performance and the idea was to identify the students‟ perceptions of CL and how these
perceptions influenced to overcome hesitation and develop that skill.
Question 7: What do you think should be the solution for understanding and speaking English?
The results of the first questionnaire showed that eight out of 19 participants considered that
the solution for understanding and speaking English was to practice in order to speak well, and
the other answers were to learn through games and to pay attention to the teachers‟ explanation.
However, the results of the second questionnaire showed that seven out of 19 participants
considered that the solution for understanding and speaking English was to practice with a
classmate, as student L said: “talking with another classmate.” The other answers were to study
more and to work as a group, as student J said: “continue doing activities in group”. This
question is equally as important as the previous one because they are related to oral performance
and the idea is to develop this ability in students.
Question 8: Do you think that speaking English is important or will it be important in your life?
The results of the first and the second questionnaires showed that 19 out of 19 students
considered that English language is important for their lives because they answered that it is
useful to speak another language, as student H said: “Yes, because when I go to the University
and when I need to travel to another country; I can answer what people ask me”. Student C said:
“Yes, because I can travel to another country and I can talk with foreign people”. This question
is related to the students‟ perceptions of English because it seems that they felt that English was
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important for their lives, which facilitated the application of CL strategies to improve their

speaking skills as one of the objectives of this project. The result of the questionnaire showed
that 77% of the students revealed that they were interest and were willing to learn cooperatively
(See Figure 22).
Figure 22. Representation of percentages related to students’ agreement about the
Cooperative learning implementation in their English classes.

Students' agreement about Cooperative Learning implementation

23%

Agree with CL
Disagree with CL

77%

Conclusions based on the open-ended questionnaires
The outcomes of the questionnaire revealed that firstly, students‟ needs were mainly the
provision of spaces where they could practice the language learned. As a result teacherresearchers created role-play activities in which students had the opportunity to rehearse the
language; secondly, students‟ interests were mostly focused on working in groups, so teacherresearchers designed role-play and jigsaw activities for students to work as a group; thirdly, it
was evident in the last three questions students‟ lacked speaking practice; and as a result teacherresearchers also designed the same activities mentioned before in which students had the
opportunity to develop the language learned in class.
Additionally, the teacher-researchers found the following results after the implementation of
the cooperative learning strategies: i)students preferred to work as a group rather than
individually; ii) students saw cooperative work as a helpful strategy to develop their oral
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performance; iii) students knew group work was good to help others, even though they answered
that another important advantage was to learn for themselves; iv) the majority of students
preferred to work as a group during their English classes and did not perceive any disadvantages
to this; v) most of the students felt they were able to understand and answer English questions.
To summarize, students‟ perceptions about cooperative work initially were that it should
be a space in which they could have fun and play with their classmates (see table _). However,
during the implementation phase students‟ perceptions changed and they began to understand the
importance of working as a group with their classmates because of the activities that were carried
out. Also cooperative work helped to develop students‟ individual responsibility in order to work
as a group through the jigsaw strategy.
Effects of role-play and jigsaw strategies
After the implementation of jigsaw and role-play strategies to develop their oral
performance, it was evident that there was an increase in the students‟ interaction which suggests
that they had positive attitudes toward group work and also, those strategies helped to develop
their individual responsibilities.
The outcomes from the proforma observation instrument revealed that students could
remember and apply words or phrases taught by the teacher-researchers when they had to
develop group activities such as jigsaw and role-play. In that way, they had to carry out those
activities with a specific purpose related to the purposeful talk principle and also, they had to be
immersed in a meaningful environment to facilitate the interaction among them.
During the development of those strategies, teacher-researchers took notes in the proformas
during the implementation, in which they noticed that students had positive reactions towards the
role-play and jigsaw activities and it created a helpful environment to perform them. In addition,
before the jigsaw and role-play performance, students received help from teacher-researchers to
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improve their weaknesses which made them change the initial perception towards cooperative
learning because at the beginning of the implementation, they perceived the strategies as playful
activities instead of interactive learning activities. Changes were noticed after applying the
strategy in the open-ended questionnaire, as student B said: “that is cool, it is better than
individual and I learned much more.” Moreover, students‟ perceive the role-play as a way to
improve their pronunciation and the most importantly they rehearsed in L2 with their classmates.
Changes in hesitation
According to Levelt (1983), who established the seven types of hesitation, students improved
in the following way. At the beginning of the process they made silent pauses which means that
students remained in silence because of the no knowledge of the language, but at the end of the
process the students made a filled pause which consist of filling the speech prolonging a syllable,
or repeating the last word of the conversation helping this to making time in the speech to do a
planning process to complete the idea.
The following information demonstrates the improvements of the students in terms of
hesitation: 10 out of 19 students‟ showed a silent pause at the beginning of the implementation of
the cooperative learning strategies, and after applying the cooperative learning strategies 11 out
of 19 students demonstrates a filled pause, so is evident that the hesitation change in the students
after applying the cooperative learning strategies.
Finally, the previous results suggests that after teacher-researchers applied the strategies of
cooperative learning with two principles, students presented a change in the kind of hesitation
that they made during their oral presentations. It means that the strategies of cooperative learning
could help the students to develop a little bit more their speaking skill in general terms because,
on one hand taking into account the kind of hesitation at beginning of the process in which
students made silent pauses, it reflects that students were unable to plan their speech and as a
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consequence they could not performed or speak the tasks given by the teacher. On the other hand,
after teacher-researchers applied cooperative learning strategies the comparison of the results
showed that students presented a different kind of hesitation in comparison with the first
activities and the kind of hesitation was filled pause, which reflect that students could make a
plan, filling their pauses and finally expressing the sentence or the word. In this research project
students were not able to overcome hesitation, instead they had a change in the kind of hesitation
that they did, which reflects that students could develop their speaking skills through the
cooperative learning strategies because they could express and developed the tasks that were
given by the teacher researchers.
Figure 23. Representation of comparison of the open-ended questionnaires results before
and during the implementation of role-play and jigsaw strategies. Developed in the fourth
stage of the research.
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CHAPTER SIX
FINDINGS AND CONCLUSIONS
The result of the current study supports Johnson and Johnson‟s (1991) statement that said:
“students work in groups to help themselves and others to learn.”(p. 130) it was evidenced
through the proformas‟ observations that students could learn another way of work during
classes, another important aspect according to these authors is that the language used by learners
in the group should be the same, which facilitate the interaction among them, and for that reason
the knowledge is more effective in the communicative process. As a result, it allows them to use
and develop the language they use and also the kind of interaction that they have with each other.
In addition, students perceive advantages and disadvantages of working through cooperative
learning strategies, the main advantage of cooperative strategies according to the majority of
students is that students can help each other if they have a doubt about the task or activity, and
they feel comfortable when their classmates can help them as student R said: “Because if you do
not know something another person can help you”, a second advantage is that “the students are
favored when they teach others”. During the role play and jigsaw activities it was observed that
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students tried to help and teach their classmates evidence in the audio recordings, when St3 said:
“I like this eee...” and St4 said: “I like this dress” then St3 said: “I like this dress”, an example in
which it was evident that St4 helped St3 to complete the sentence.
In contrast, students did not perceive any disadvantage of cooperative work. It was
important to say that this answer comes after carrying out all the strategies about the cooperative
work because at the beginning of the project, students had a different perception about this type
of work, as student I said: “when one student work and the other do not anything”.
Based on the categories outcomes, one of the similarities found was that the implementation
of role-play and jigsaw as strategies of cooperative learning allowed students to interact with
each other. Besides, students were aware of their active role to develop jigsaw tasks and of
course, they understood that each role-play activity has a main objective to perform it.
The finding of this project is consistent with McCafferty, Jacobs, and DaSilva (2006) who
suggested that: “Cooperative learning activities allow students opportunities to develop and
practice such strategies for learning and using language.”(p. 25). In the sense that cooperative
work helped students not just to interact with classmates but also to find a purpose and an
intention to talk and to develop their oral production.
Moreover, the outcomes of this project revealed that the implementation of cooperative
learning through the use of role plays and jigsaw activities were useful: The participants showed
positive progress in their oral performance according to Gil (2004), Lourdunatha and Menon
(2005), Rieger (2003) and Su (2007), when the students have an opportunity to practice the
language learned inside the classroom they improve in their skills. For that purpose, the teacherresearches provided those spaces to reinforce the use of English and make them use the language
in role-plays, as a strategy to improve their oral performance.
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In terms of hesitation, students improved in the sense that at the end of the process the
learners hesitated in a different way: The result was consistent with Levelt‟s (1983) finding that
students made a hesitation by filling the speech with repeating the final consonant of the final
word or repeating the last word of their speech to have some seconds to organize their ideas,
which means that the student needs time to organize the structure of his/her speech, but the
student understand the topic that he/she is talking about, so the content is already understood
according to the role-play conducted.
To sum up, it was evident that students accepted and preferred cooperative learning as a
useful strategy for developing their oral performance something that was relevant when teacherresearchers implemented the strategies because students were motivated to do it, and it allowed
students to have a successful performance, finding that is consistent with Su‟s (2007) study, in
which the participants also showed positive attitudes because they were motivated by role-play to
improve their English speaking proficiency, but overcame their shyness when speaking English
on stage. Moreover, it was found that students perceived that working as a group gave them
advantages because they could benefit from their classmates and practice the language learned.
The findings that are related to Johnson & Johnson, and Smith (1991) when they stated that: the
practice of students in small groups allows students to learn and help their classmates to do it.
These findings are also supported by McCafferty, Jacobs, and DaSilva (2006) statement:
“Cooperative learning activities allow students opportunities to develop and practice such
strategies for learning and using language” (p. 25).
Limitations and Further Research
This research project had many constraints that made the application and data collection
hard. Even when the Jose Manuel Restrepo school promoted (PNB), there were not too much
English classes because from four hours per week, teachers-researchers taught just one and half
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hour per week in which they had to continue with the homeroom-teacher plan, for example:
homeroom-teacher explained the adjectives topic, then teacher-researchers should continue
explaining the same topic but also they had to include in the lesson the strategies they wanted to
develop in order to accomplish the objectives of the project. Moreover, another constraint found
was the different types of intelligences evident inside the classroom; this concept was proposed
by Gardner (1999 ) who established eight types of intelligences: i) linguistic, ii) logicalmathematical, iii) spatial, iv) bodily-kinesthetic, v) musical, vi) interpersonal, vii) intrapersonal,
viii)naturalistic which were not took into account to develop the activities, this was because there
were some students who did not participate in the activities developed in classroom because not
all activities were designed to explore their individual skills in order to contribute to the
development of a group assignment. In the same way, teacher-researchers had to deal with
classrooms of forty students who had multiple intelligences and different types of personalities
which make the daily activities and the application of role play and jigsaw strategies challenging.
Consequently, for further research it is recommendable to make a research that includes
multiple intelligences and personalities traits, because it will help to understand better the
students‟ needs, interests, and likes toward English language and it will help teachers to design
activities according to their perspectives. In addition teacher-researchers suggest that besides
these two strategies, further researchers could expand the scope of the project by adding other
strategies such as: Teams-Games-Tournament (TGT), Student Teams Achievement Divisions
(STAD), Team Accelerated Instruction (TAI), Cooperative Integrated Reading and Composition
(CIRC), circles of learning or learning together, cooperative controversy, group investigation, coop and cooperative structures, groups of four; all of them were previously described in the
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theoretical framework section; so, for further researchers the implementation of these previous
strategies will increase the opportunity to improve the group work.
Another important aspect to develop in future researches is to make a deep investigation
about oral performance and its different components such as: fluency and utterance that can
contribute not only to the development of the oral performance, but it can help students to
improve it. In addition, these elements of the language can be developed through others
strategies different from role-play to enrich the diversity of tools in the development of the
language, for example future researchers can use: minimal response or use language to talk about
language, that are another kind of useful models to help students in the development of oral
performance.
Pedagogical Implications
In order to give validity and reliability to this research project, it is important to clarify that
this project could create awareness about the importance of implementing cooperative learning
strategies in public schools of Bogotá because these kinds of strategies is a way in which English
teachers can increase the oral interaction among their students, and also it allows the students to
have an active role; it was reflected inside the classroom when students had the opportunity to
practice language through the activities that teacher-researches proposed.
Besides that, through the jigsaw work students understood the importance of working as a
group, it means that each student knew that their responsibility were valuable for the group-work,
in other words they understood that they had to work as a group to achieve a common goal, as a
result students created different environments in which they could interact among them; this
factor made students develop their confidence to have an active role and to develop their oral
performance by experimenting a different way to learn English and change their perceptions of
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other people and of the world they belong. In addition, the participants in this project could
develop their creativity when they had to act and design materials to achieve each role-play and
jigsaw strategies proposed during all their learning process.
On the other hand, the participants of this research could increase their vocabulary after the
implementation of the cooperative learning strategies that they used during the two years where
teacher-researchers helped them to change the learning style in which they were immersed
because they could avoid learning mechanically as they had done before.
Finally, this project is valid for the JMR School and for other researches because the
teacher-researches triangulated the data collected in order to determine the validity and reliability
of the information observed in comparison with the information provided for students of third
and fifth grade and with the information used in the literature to understand the problematic
situation found taking into account different perspectives, such as: teachers, students, teacherresearches, and other researches who used cooperative learning for their studies.
To sum up, this project was meaningful for the school because according to Bertucci,
Roger, et al. (1994) “technique that helps raise the achievement of all students; helps build
positive relationships among students; and gives students experiences necessary for healthy
social, psychological, and cognitive development”.
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Appendix
Appendix Nº1. Ruth Wajnryb‟s formats that teacher-researchers used to take notes from the
observations in the first semester of 2011.
ENGLISH CLASS OBSERVATION
FIFTH GRADE
ATTENDING TO THE LEARNER
1. Share the data with the classroom teacher and together consider your impressions.
Together with the teacher we discussed student‟s behavior; how they had changed during the
year, how they have learned, and she told me that they have significantly changed regarding
the previous year, furthermore they became more focus in any lesson, and more participative;
and they learn easily through pictures.
2. Do any patterns emerge? Were some students named or attended to more often than others?
In the English class the children were often volunteers, the teacher always asked for some
information, in this case personal information and some students in a voluntary way
responded, then when the volunteer finished the teacher started to name some students special
those who were more shy, she asked for the information but, if the student didn‟t know about
it, she continued asking other students to help the child did not know; if there were not
volunteers she held the list on her hand and immediately one child start to answer.
On the other hand talking about students named or attended more often than others there was a
child named Karen who was named at the beginning of the lesson when the teacher start with
the activity of personal information and also the girl was chosen together with other classmates
to do an explanation about a new song.
3. Is there any pattern within the pattern?
First of all on Tuesdays the teacher usually does a little oral review or an oral exam about the
previous topic, in this way she assigned the turns at random or volunteer; but she did not take
in account the sex of the students even there were most girls than boys she treated them in the
same way; talking about the seating arrangement it did not spread the teacher‟s attention but it
is convenient arrange because she can take the control of the class, they are divided in two
groups in front of each other and each group have orderly rows, this facilitate the control class
because they were forty students, and the interact between the teacher and them was easier
than in other seating arrangement, she could visualized them and had eyes contact. Besides the
students were treated equal, but some of them wanted more attention because they always
wanted to participate and because they were more outgoing than others; the teacher let them
but also ask for those who were shy; in this order any of them disappeared either the weaker or
stronger because she tried to ask for all of them.
As a general conclusion attending behavior could be understood as the different ways teachers
act in the classroom, I mean all the strategies use by them such: gestures, kinesthetic
movements, words and songs that are used to attend behavior furthermore is important to be
careful when we apply our strategies of attending behavior.
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4. Focus on the use of names. Try to recall these were used: for what purpose and to what
effect? Speaking generally, what purposes can be served through the use of names? What
means can teachers use to help them recall names?
In the classroom usually the children were named to ask questions about the lesson, to revise
their homework or for ask obedience, the purpose of name them was for make them conscious
about the participation in class, for example: the teacher was reviewing the previous topic and
in a moment there was not Volunteer in fact the teacher‟s name a student by his first name and
immediately the children started to participate in class; but generally the purpose of the use of
name in the class observed was for: reviewing, ask for obedience or revise homework, and it
had the effect that teacher was wanted.
On the other hand as I observed in the classes the most important thing that made them recall
names was experience; contrasting science class and English class in which the science class
was a new teacher and the English teacher had more experience, I could see that the English
teacher remember easier the names, but the science teacher not, and she told me that was
because she was new and she cannot already remember the names, but also I could see that she
remembered easier the names of that children who were more disobey, so that can be the
meanings for some teachers to remember names.
5. Now consider the range of attending strategies used by the teacher. What others are
possible? What comment Would you make on a teacher‟s having a range of attending
strategies? Are these conscious or subconscious behaviors in a teacher? Perhaps share the list
of attending strategies noted with the classroom teacher and discuss whether this was
consciously used.
First the teacher used some attending strategies such:
•Raise her hand when they were not pay attention.
•She stayed at front of the whole class and ask for silence (silence please or made a noise sshh)
until they got calm again, eye contact at the moment to ask a question.
•Pointing with her hand to the student while asking a question and at the same time named the
students by their first names.
Held the list of names when nobody wanted to participate with the purpose of made them
participate, for example: in the review about previous topics she started the activity asking for
volunteers, but then there were not volunteers so she held the list of names in his hands and
immediately a student started to participate.
•Did a routine, for example: always the teacher asks them for the date, the weather and also
sing a song.
Thinking in other possible strategies here are some suggestions:
•She could prompt them to use English when they talk, not only to answer the evaluation, but
to use it in the interaction among them (English-students, students-students, students-teacher)
• She could prompt them to work in a collaborative way and as a team because they always
worked by themselves.
•Take some minutes from the class to hearing the students.
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The strategies were used by the English teacher subconsciously because he has experience and
that gives them a lot of element to manage the class and strategies to attending behavior while
he was working.
6. Did you happen to notice anything about students‟ own attending behaviors towards other
students? How important is this? What might the teacher‟s role be in this regard? Is this in any
way connected to their language learning agenda?
First when the children interact among them, I observed them using eyes contact, facial
expressions, physical touch and some of the biggest children in the class tend to bother the
other classmates also when the teacher was speaking some of them were talking and playing,
so in this case the teacher might teach them the importance of listening and take turns.
Connecting with their language agenda they are in the process of learning and acquisition of a
language in this way they are in the right moment to make mistakes and be corrected.
Reflection
I can use this data also to value my own teaching behavior, taken the elements of data in count;
the first thing is that I do not have much experience teaching, but I have taught two times and
actually I have done exercises with the children during the classes I am observing, and I realize
that is important pay attention to the strategies used because the students are too demanding and
they are focusing on you all the time, for example is important to learn their names in order to
have a good rapport with them and to avoid pointing them all the time because sometimes not all
the students feel good with this act, also be aware about different strategies to make them focus
on the topic is important when I am teaching.
On the other hand I have learned a lot of value things for my own practice, I realized that is
important use different strategies because this allow you to manage the classroom in a better
way and you can be more confident without stay all the yelling out, or angry all the time and
instead of the students being scare of you is better create a good rapport with them trough this
strategies of attending strategies.
Observation sheet
Date: 22nd - 02 – 11

Reflection
“The class had some difficulties related to the speaking skills of the students, I noticed that students could not
pronounce some words such: “corcodile” instead of crocodile, “turtle” and they pronounce it exactly as it was
written, for that reason, it would be appropriate implement listening exercises because with this type of exercises
students will listen and imitate the native pronunciation and besides that students will acquire vocabulary. “
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Appendix Nº 2. Representation of the seating arrangement of third and fifth grades in which was
developed the project in the first stage in 2011.

BOARD
DOOR
HOMEROOM-TEACHER

TR

B: BOYS

G: GIRLS

TR: TEACHER-RESEARCHER
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Appendix N° 3. Consent letter for the students‟ parents to allow them to participate in the project
designed in the first stage of the research.
Bogotá, D.C.
30 de Agosto de 2011
Señor(a)
PADRE/MADRE DE FAMILIA
Estudiantes del curso 302
I.E.D. José Manuel Restrepo
Bogotá, D.C.
La I. E. D. José Manuel Restrepo tiene un convenio con la Universidad de La Salle por medio del cual los estudiantes del
programa de Licenciatura en Lengua Castellana, Inglés, Francés están brindándonos su apoyo en las clases de inglés los
días martes. Como parte de estas actividades, los practicantes nos han propuesto un proyecto de investigación para que sus
hijos e hijas mejoren su nivel de competencia comunicativa en inglés durante el segundo semestre académico de 2011. El
propósito de este proyecto es obtener resultados que ayude, tanto a los estudiantes como a los profesores, a mejorar el
proceso académico y recolectar datos para el proyecto de Bogotá Bilingüe, en el cual está participando la institución. Este
proyecto cuenta con el respaldo de la Facultad de Ciencias de la Educación de la Universidad de La Salle y del I.E.D. José
Manuel Restrepo.
Nos gustaría contar con su aprobación para recolectar muestras sobre la producción oral que tienen sus hijos en el área de
inglés a través de videograbaciones de las clases, así como entrevistas y exámenes. Esto será desarrollado entre los meses
de septiembre y noviembre en inglés y será desarrollado en el salón de clase. Las entrevistas serán anónimas y contarán
con la supervisión del Profesor Víctor Lugo, tutor de práctica para que cumplan con todos los criterios profesionales,
éticos y de respeto. La temática de las entrevistas será lo que sus hijos/hijas piensan sobre el trabajo cooperativo en clase y
sobre su propio proceso de aprendizaje y no involucrarán asuntos pertenecientes a su vida personal o familiar.
Es importante aclarar que la participación de su hijo(a) en el proyecto no tendrá ninguna clase de efecto negativo en su
desempeño académico; al contrario, se busca que sus desempeño en inglés mejoren. Es importante anotar que, si Usted
autoriza a su hijo para participar del proyecto, esta aceptación no implicará que su hijo(a) deba continuar vinculado(a) a él
y será libre de suspender su participación cuando lo desee.
Si Usted está de acuerdo con que su hijo(a) participe en el proyecto, los practicantes y su tutor realizarán todas las
acciones necesarias para salvaguardar el nombre de su hijo, el de sus profesoras, y sólo se publicará el nombre del colegio.
De igual manera, los resultados obtenidos serán guardados de manera anónima en la Facultad de ciencias de la Educación
de la Universidad de La Salle, como sustento de este trabajo investigativo.
- - ✂- - - - - - - - - - - - - - - - - -✂- - - - - - - - - - - - - - - - - -✂- - - - - - - - - - - - - - - - -✂- - - - - - - - - - - - - ✂
POR FAVOR, GUARDE EL TEXTO DE LA CARTA Y DEVUELVA ESTE DESPRENDIBLE FIRMADO AL
COLEGIO.
Yo, _____________________________, identificado(a) con C.C. No._______________ de ________,
AUTORIZO

NO AUTORIZO

A mi hijo (a) _________________________________, para participar en el proyecto de investigación propuesto por
estudiantes de la Licenciatura en Lengua castellana, inglés y Francés de la Universidad de La Salle para que los niños del
curso 302/502/503 mejoren su competencia comunicativa en inglés, el cual se va a desarrollar durante el segundo semestre
académico de 2011.
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Appendix Nº 4. Sample of two proformas based on the Margaret Carew‟s format in which
teacher-researchers observed a lesson and reflected about the implementation of jigsaw and roleplay in the second stage of the research.
DATE

ISSUE/QUESTION

ACTION

In this lesson the
teacher did a jigsaw
activity in which
students had to
complete certain
information about
clothes.

13/10/2011

First the teacher gives
the students different
cards about the seasons
How students
(winter and summer)
developed their
then the teacher shows
responsibility when
a picture about a
making exercises
specific season winter
involving the principle or summer and asks
of positive
students to raise their
interdependence?
hands to see who have
the same pictures. In
order to stand up and
the teacher chooses the
pairs, when pairs are
formed, each pair have
a scrambled list of
clothes related to the
seasons that they are
working on, each pair
have to choose the
correct clothes that they
can use in the season
the pair.

REFLECTION/
COMMENTS
At the beginning of
the lesson students
were not enthusiastic
about the activity,
most of them did not
like to work with
partners that were not
their friends, I
perceived it because
most of them were
complaining about I,
and they said:
“teacher I do not
want to work with
this guy, because he
does not work”, but
the during the
process they realize
that all of them had
to work so the
attitude toward the
exercise change, and
the groups of
children were
working together and
presenting the
activity.
In conclusion, I saw
that most of the
student realized the
importance of being
part of group.
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DATE

25/10/2011

ISSUE/QUESTION

ACTION

To see how students
developed their oral
performance in terms
of hesitation when
they have the
opportunity to interact
with their partners and
when they had a
purposeful talk to do
the role-play.

The teacher presented
pictures in the board
about different
costumes; the students
matched the correct
word with the correct
name of the dress.
Then the teacher did
choral repetition with
each word in the board.
Also the teacher made
pairs to practice a roleplay, for that activity
the teacher gave
students role play cards
and explained them
what a role play is.
After that teacher read
each card and clarify
the unknown words
through examples.
Then the teacher gave
the 15 minutes to
practice the role play in
their places, the teacher
pass and help the pairs
with pronunciation
issues and give
recommendations.
Finally, the teacher
asked for volunteers to
pass in front to perform
the role play.

84
REFLECTION/
COMMENTS
In this activity
students were
enthusiastic about
working with
costumes. Students
started to do the
activities before the
role play, in which
they practiced the
pronunciation of the
words that they were
going to perform in
the role play, the
each group practiced,
and finally each
group presented the
role play, and it was
noticed that students
hesitate during the
role plays, but not all
the time, it was
noticed that they
hesitated when they
forgot some words or
when they did not
know how to
pronounce some
words.
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Appendix Nº 5. Images used to evaluate students‟ oral performance based on the Starters test
from Cambridge University. Developed in the first stage and in the fourth stage.
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Appendix N° 6. Sample of a lesson plan which included a Jigsaw activity developed in the
second stage in third grade.
DATE LESSON IS
TAUGHT: September
27th, 2011
TIME
ALLOTTED:
6.30am-8.00am
(ATT: 6.50am8.00am)

LOCATION OF LESSON: José Manuel Restrepo IED 3rd 302

LENGTH
OF
LESSON: 1
hour

NUMBER OF
STUDENTS: Boys 20
Girls 18

REASON FOR THE
DIFFERENCE

Teacher holds on some minutes for every
student to arrive to the English class and
also to do the routine activities (the pray
and songs).

STUDENTS’ CEFR LEVEL: A1 Beginners.

LESSON AIM

To teach vocabulary about clothes and seasons.
To develop individual responsibility trough the jigsaw.

GUIDING
CONTENTS

The lesson will be about clothes and seasons using Present Continuous.

LEARNING
OBJECTIVE(S)

By the end of this lesson, the learners will be able to:
- Describe what students are wearing according to the seasons.

SEQUENCING

ASSUMED
KNOWLEDGE

The previous lesson learners practiced vocabulary about food using like/do not like.
In the next lesson learners will practice vocabulary about clothes and seasons (autumn
and spring).
Learners are already able to:
-Identify if the picture is man or if it is a woman what pronoun they have to use.

ANTICIPATED
DIFFICULTIES

ANTICIPATED SOLUTIONS

1. Some students do not have a
good pronunciation of some words.
2. Classroom management.

1. Allow the students to make mistakes and then correct them the
pronunciation as often as possible.
2. Give the students some rules, in order to improve their behavior in
the English Class.

PROCEDURE

1. T shows the Ss pictures about
clothes and seasons at the same
time pronounces the words and T
asks for Ss repeat them.
2. T shows the Ss two posters,
inside them there are a girl and a
boy silhouettes, also there are

MATERIALS
REQUIRED

- Cards.
- Posters.

AIM

KIND OF
INTERACTION

DURATION

1. To learn
vocabulary
about clothes
and seasons.
2. To identify
what kind of
clothes we

Ss  T
___________

10‟

St T
___________
T  Ss

15‟
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some articles of clothes, T is
wearing the pictures depending
of the season and T chooses, at
random, a St who has to describe
what is he or she wearing. For
example: she is wearing a skirt, a
t-shirt and sneakers.
3. T gives the Ss different cards
about the seasons (winter and
summer)* then the T designates
which are the rows A and B, T
tells the Ss of the previous rows
to work in pairs, when pairs are
formed, each pair has a
scrambled list of clothes related
to the seasons that they are
working on, so they have to
choose the correct clothes that
they can use in the season the
pair belong. Afterwards, Ss who
belong to the rows A are work in
pair with Ss A who belong to the
other season and the rows B is
going to have the same dynamic.
The idea is that each St can tell to
the other St just one article of
clothes useful in the season
which she/he belongs and also to
develop a short exercise about
clothes and seasons.
4. According to the previous
activity, T tells Ss what kind of
clothes they have to use in these
seasons.

have to use
in each
season.
3. To teach
learners to
work in
pairs, focus
on these
seasons.
4. To correct
the activity.

T
St St
___________
T Ss

5. As a thesis group, we choose
these seasons because of the time
we cannot work with the four
seasons. However, the other class
we will work with the others one.
N.B.: Attach copies of the materials to be used in the lesson.

30‟

5‟
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Appendix N°7. Sample of a lesson plan which included a role-play activity developed in the
second stage in one fifth grade.

DATE LESSON IS TAUGHT: 25/10/2011

LOCATION OF LESSON: 502

TIME
ALLOTTED:
8:20-10:00 am

REASON FOR
THE
DIFFERENCE

NUMBER OF STUDENTS:40

STUDENTS’ CEFR LEVEL: A1

LENGTH OF LESSON:
1:00

Because the teacher usually
does a routine and also the
students need time to take
the snack.

LESSON AIM
To Practice the speaking skill through vocabulary about clothes.
GUIDING CONTENTS

Halloween.
Clothes.

LEARNING OBJECTIVE(S)

By the end of this lesson, the learners will be better able to:
To remember vocabulary about clothes..
To express short sentences about Halloween costumes.

SEQUENCING

ASSUMED KNOWLEDGE

In the previous lesson the students made activities about the weather
and clothes, in the next lesson they are going to practice that
vocabulary Customs and Halloween.
Learners are already able to identify vocabulary related about the
weather and seasons and clothes.

ANTICIPATED DIFFICULTIES
1.

Problems with discipline.

ANTICIPATED SOLUTIONS
1.
Assign a specific task for those students
who have discipline problem such: monitor some
part of the group, delivering photocopies and
collecting them at the end.
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PROCEDURE

MATERIALS

AIM

REQUIRED

1.

2.
3.

4.
5.

6.

The teacher presents pictures in the board
about different costumes; the students match
the correct word with the correct name of
the dress.
Then the teacher does choral repetition with
each word in the board.
The teacher makes pairs to practice a roleplay, for that activity the teacher gives
students role play cards and explain them
what a role play is.
Teacher reads each card and clarifies the
unknown words through examples.
The teacher let gives the 15 minutes to
practice the role play in their places, the
teacher pass and help the pairs with
pronunciation issues and give
recommendations.
The teacher asks for volunteers to pass in
front and they perform the role play.

Pictures

1.Introduce
vocabulary

KIND OF
INTERA
CTION

T--> s
T-->s
T-->S

Role play
cards

DURATIO
N

2. Remember
vocabulary.

T-->Ss

3. To explain
what a role
play is.

S-->S

10 min

S-->s
5 min

4. Remember
vocabulary to
use in role
play.

15 min

5, To Practice
the role play

15 min

6. Practice the
speaking skill
through role
play.

15 min
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Appendix Nº 8. Format of the open-ended questionnaire used to identify the students‟
perceptions of cooperative work during the first and the fourth stages.

Colegio José Manuel Restrepo
Encuesta acerca de la percepción que tienen los estudiantes sobre el trabajo en grupo.
Preguntas
1. ¿Qué edad tienes?
_____________
2. ¿Qué grado cursas?
_____________
3. ¿En clase de inglés trabajan de manera grupal o individual?
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
4. ¿Qué opinas acerca del trabajo en grupo?
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
5. ¿Te gustaría que en la clase de inglés se implementara el trabajo en grupo?
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
6. ¿Qué ventajas consideras que tiene el trabajo en grupo?
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
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7. ¿Qué desventajas consideras que tiene el trabajo en grupo?
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
8. ¿Te sientes capaz de responder en inglés a cualquier pregunta que te realice la profesora?
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
9. ¿Cuál consideras que deba ser la solución para comprender y hablar en inglés?
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
10. ¿Consideras que hablar en inglés es importante o será importante para tu vida?
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
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Appendix Nº 9. Sample of one open-ended questionnaire about students‟ perceptions of
cooperative work in the first stage.
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Appendix N°10. Oral presentation rubric to evaluate the students‟ oral performance in the
Starters test from Cambridge University during the first and third stages.

CATEGORY

4

3

2

1

Comprehension

Student is able
to accurately
answer teacherresearch
questions
according the
image presented.

Student is able
to accurately
answer most
questions posed
by the teacherresearcher.

Student is able
to accurately
answer a few
questions
proposed by the
teacherresearcher.

Student is unable
to accurately
answer questions
proposed by the
teacherresearcher.

Vocabulary

Student use an
appropriate
vocabulary to
answer the
teacherresearcher
questions, taking
into account an
image.

Student most of
the time use an
appropriate
vocabulary, but
in some times
he/she forget the
useful word.

Student
sometimes
accurate in their
speaking, but
most of the time
the vocabulary
was not the
appropriate.

Uses several
words or phrases
that are not
understood by the
teacherresearcher.

Uses Complete
Sentences

Always the
Most of the time
student answers the student
in a correct way. understand the
teacherresearcher
question.

Sometimes the
student s peak in
complete
sentence.

Rarely the student
answer to the
teacher-researcher
questions.

Stays on Topic

Student can
Student most of Some of the time
answer to
the time answer student speaks in
questions about in a logical way. a coherent way.
a specific topic.

It was
incomprehensible
when the student
answer the
teacher-researcher
questions
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Appendix N°11. Sample of one pre-test from Cambridge University developed in the first stage
in which teacher-research identified “silent pauses” (underline in yellow).
T= Hi, How are you?
St D= I‟m fine thank you.
T: How old are you?
St D: …
T: I am twenty three, and you? (Twice) How old are you?
St D: I‟m fine thank you.
T: eee, look at the picture. What do you see in the picture? What do you see? (twice)
St D: … ¿Los decimos en inglés?
T: What do you see? Do you animals?
St D: Animals… elephant, fish, crocodile, monkey …¿Cómo se dice serpiente en inglés?
T: You don‟t remember? This is a snake and this is a frog.
T: And, where is the monkey? In which place is that?
St D: Monkey?
T: Where is? (twice) Can you tell me name of that? Of the place
St D: … ¿Cómo se dice palmera? La palmera de verdad se me olvido.
T: Where is, are the elephant?
St D: The elephant …
T: Where are the fish?
St D: Fish? En el agua, in the water.
T: Do you remember the name of that?
St D: … ¿cómo se decía bicicleta?
T: You don‟t remember. Thank you very much.
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Appendix N°12. Sample of one post-test from Cambridge University developed in the first stage
in which teacher-research identified “filled pauses” (underline in green).
T=Hi, how are you?
StA= Hi how are you?
T= eee what do you see here in the picture? What do you see?
StA= eee elephant
T= and what other?
StA= ese? eee monkey
T=yes
StA= crocodile
T= what other animal do you see in the picture? What other?
StA= mmm, es que los otros no sé el nombre
T= mmm ok, ee where is the monkey? Where is the monkey? And where are the elephants? In
which place? What is the name of that?
StA= mmm
T: You do not remember, right? Do not worry. We are going to look the other pictures. What is
the name of that object?
StA= mm no sé
T= and of that object?
StA= watermelon
T= yess, and of that object?
StA= cake
T= ahh okay, thank you.

